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Summary 
 

Dear HuaQiao Foundation and One Global Village, 

 

We are delighted to report on the teaching programs in Bon skor, Demang, Rabgan, 

Jangja, and Keba (Mangra (Guinan) County, (Mtsho lho) Hainan Tibetan Autonomous 

Prefecture, (Mtsho sngon) Qinghai Province, PR China). 

 

Contributions of 6,595RMB in January and 15,000RMB in August 2011 from HuaQiao 

Foundation, 8,177.50RMB in January and 8,000RMB in August from One Global 

Village, and 18,576RMB from local contributions made these teaching programs for 642 

students in five Tibetan village schools a reality. Thirty-one teachers from universities 

across China in winter (10-26 January 2011) and summer (August) holidays of 2011 

participated. 

 

During the teaching program, teachers taught English, Tibetan, Chinese, and math. Half 

of the teachers were from local communities, resulting in effective communication 

between the teachers and students. Textbook adjustments were made according to past 

experience and a recent teaching evaluation.  

During the program, 10RMB was collected from each student as a textbook fee. FCA 

staff followed evaluated the project with surveys to teachers and students. Their feedback 

is provided in the following pages.  

The program strengthened studentsô knowledge of Tibetan, English, and Chinese thereby 

empowering students in their encounters with the outside world. The program also raises 

awareness of the importance of education in terms of parents and local government. 

I extend sincere appreciation for your continuing support of these teaching programs.  

 

Sincerely, 

 
Nangchukja 

Director 

Friendship Charity Association  



Ɇ2Ɇ 

 

Project Location Map 
 

Project Site  
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Project Review Summary 

 

Bon skor Tibetan Community has 2,400 residents. Ninety-five to ninety-eight percent of 

locals (aged 18 ï 80) were illiterate in 2005. There were 6 college graduates and 7 

college students out of 2,400 Tibetans in 2011. FCA held a teaching program in Bon skor 

Tibetan Community School in 2005 that was continued twice a year during the school 

holiday periods. Initially, eighty percent of locals were reluctant to send children to 

school; they preferred to keep them at home herding and farming. This teaching program 

turned out to be a great success, as indicated by studentsô interest in learning English, 

Tibetan, and Chinese (as indicated by students' higher exam scores), and attendance that 

parentsô attitude became increasingly positive.  

 

In subsequent years, school attendance increased and Bon skor Tibetan Community 

School earned a reputation for having good quality English and Tibetan instruction. 

There will be 23 students preparing to take the college entrance examination in June 

2012. This is the first time Bon skor Tibetan Community has had a high number of 

students take the college entrance examination. These students are the first group to have 

attended the FCA English Teaching Program in 2005. Currently, there are approximately 

405 students in kindergarten to college. Ninety-nine percent of locals send children to 

school and parents admire graduate students who have official jobs.  

 

Due to the overwhelming number of students in the teaching program, FCA recruited 

only local primary school students in the teaching program in 2010. Parents of junior and 

senior middle school students approached the school and FCA regarding the lack of 

teaching programs for their children. FCA then suggested that locals hold self-organized 

teaching programs for these students and FCA recruited teachers. As a result, many 

groups of local residents held small family-based classes for their children while FCA 

provided textbook and teachers while parents paid.  

 

With ample indication of teaching program success, FCA brought similar teaching 

programs to three other local community schools in 2008 and subsequent years. Once 

aware of the positive impact of these teaching programs, many community schools 

approached FCA for external assistance. We wish to increase such teaching programs 

while exploring the possibilities of locals managing such programs in a self-sustaining 

way.  
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Teaching Program Description 

Teachers were assigned to each class depending on the subjects that they taught. Each 

class was taught Tibetan, Chinese, and English. Certain teachers taught more than one 

language and some taught the same language to two or three classes consequently, each 

class had at least two teachers. According to the studentsô language levels, subjects were 

taught in Tibetan, Chinese, English, or bi-lingually with two teachers, e.g., Tibetan was 

taught in Tibetan, while two teachers taught the advanced class English with one 

providing some assistance in Chinese. 

Textbooks for the teaching program were selected and organized by FCA based on 

studentsô level and in discussion with local teachers. Lessons were created from different 

textbooks. All teaching materials were collated and printed in Xining. The materials 

served to improve students' English skills by further building their vocabulary and 

grammar. All students were encouraged and given opportunities to practice speaking and 

listening as well as translation.  

Chinese language textbooks were selected to improve students pinyin skills and increase 

their Chinese vocabulary. Students were taught and practiced reading, grammar, writing, 

and speaking skills. While some students speak excellent Chinese, other students have 

very poor Chinese skills. Although they understand spoken Chinese, they cannot write 

and speak it well. Chinese language teachers were from inland universities. 

The Tibetan teacher, from a monastery, taught all three classes Tibetan. After the 

teaching began, teachers realized that students had to do housework and their winter 

break assignments after classes. Students suggested that they to bring their homework to 

school and receive instruction from the teachers when extra help was needed. The amount 

of homework given by the holiday teachers thus decreased.  

Besides, the teaching programs of these three languages, arts (such as sketching), creative 

writing, sports, music (singing sessions, organized and attended by teachers and 

students), school trips (including trips to the Yellow River and climbing mountains) were 

held to develop comfortable teacher-student relationships and allow teachers and students 

opportunity to know and learn from each otherôs backgrounds, cultures, and experiences.  

FCA evaluations were given to all students and teachers. All participantsô voices, 

especially studentsô, were considered for future improvements of the teaching programs. 

After the programs, three students from each class received prizes according to their 

performance during this program. All the teachers were awarded an honorary certificate 

by FCA.  
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A Sample of a 45 Minute Lesson on Computer and Internet in Chinese 

By Mr. Liu Jiaying  

0-2 min:  

Review vocabulary from the last lesson. Since most students have a good Chinese 

foundation, the lesson seemed rather easy. Students demonstrated comprehension of all 

new vocabulary, thus this session was short.  

3-6 min: 

Each student read the text aloud or quietly from the new lesson individually. This session 

was to ensure that students who had not previewed the lesson were on the same level as 

those who had.  

7-10 min: 

Students were asked to volunteer or select 5-6 other students to read the article aloud in 

turn in class. This gave students the opportunity to present themselves in front of others 

and gain confidence. Other students While the students read, the teacher paid close 

attention to their pronunciation, new vocabulary, and underlined their mistakes.  

11-20 min: 

The teacher corrected studentsô pronunciation mistakes and asked students to explain new 

and confusing vocabulary. If the students could not explain, the teacher helped, or asked 

a few students to use their dictionaries. The teacher also asked students if they had 

problems with the article and asked a few questions related to the article. The students 

worked on the questions alone or with other students.  

21-23 min: 

The teacher asked students randomly what they would do if they had computers and 

Internet access. As the students gave different answers, the teacher listed them on the 

blackboard. Students gave about 20 answers based on their own experiences. This session 

communicated that student opinions were important and as valuable as those from the 

textbook.  

24-28 min:  

The class went through the list on the blackboard and the teacher erased the uses of 

computers that students all agreed on. There remained then, a list of uses that some 

students supported. Students with little experiences with computers had learned the 

benefits or problems of using them by joining the discussion.  

29-45 min:  

The class returned to the remaining list. The teacher asked students to point out óprosô 

and óconsô of the items on the list and discuss with each other. Five to ten students 
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supported each side. Neutral students acted as judges and, rather than deciding which side 

was correct, determined which side had stronger evidence to support their opinion. In this 

session, the teacher remained largely silent. He carefully listened to each side and gave 

encouragement to those who expressed their opinions.  

45-55 min: 

The teacher and the class went through all the uses of computer and Internet again and 

summarized the text. The teacher concluded that debate did not require a result; each 

point of view was correct if presented logically. Debate increased confidence. 
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Teacher Comments 

 

Choszang Tso: ñThis teaching program is beneficial to the local education system and 

useful for young college students attending the program. It should be continued yearly.ò 

 

Ding Hailan: ñOften, some students get tired easily in class, so I ask them to stand and 

play games for a few minutes.ò  

 

Lha rgal tag: ñThis teaching program is a great contribution to local education that 

provides chances for students to study during holidays rather than doing housework.ò 

 

Huang Yuxia: ñI found role-play and tongue twisters were helpful in this class.ò  

 

Tse pan tog: ñGaining experiences through this teaching program not only improved my 

teaching methodology, but also helped me understand more about local families.ò 

 

Wang Mingxue: ñWord games, number games, and tongue twisters were played during 

the teaching program. Games can make the class more active and improve their oral 

Chineseò  

 

Liangjuan: ñThe study environment is poor and lacks necessary facilities. Many studentsô 

Chinese is very poor. Therefore, this teaching program is a great chance to improve local 

studentsô abilities.ò  

 

Yangbum Jay: ñGenerally, games are good for students during class but the length of 

game time should be controlled as the time is very tight in such a teaching program. 

Therefore, only a few useful games were introduced to students.ò  
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Photographs 

Further photographs may also be viewed at: 

http://www.flickr.com/photos/friendshipcharityassociation/sets/72157627966866178/ 

 

 
Students focus on a China map. 

 
A class with their teacher. 
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Students study outside the classroom. 
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Students inside the classroom. 

 
Groups of students do exercises outside. 
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Students study in groups. 

 
Students clean the classroom. 

 


